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RtI-: A few things we forgot to tell

Achilles N. Bardos, Ph.D.
Univ. of Northern Colorado

RtI-: Monitoring (& financing) NCLB with IDEA

RtI-:Removing “Special” from Special Education

Learning Disabilities

LD has been controversial, characterized more by 
disagreement than agreement.  As a field we 
have argued over conceptualization and 
definition, over methods and measures for 
identifying individuals as LD, over the 
appropriateness and efficacy of treatments or 
interventions, even over whether there really is 
such a condition as LD.  Many of these issues 
have now been resolved. The next step is to 
include the translations of these insights into 
policies that lead to effective instructional 
programs in schools. (Keogh, 2002).
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2004 Learning Disabilities 
Roundtable Report 

• Concept of SLD is valid supported by strong 
converging evidence

• SLD are neurologically based and intrinsic to the 
individual

• Individuals with SLD show intra-individual 
differences in skills and abilities

• SLD persist across life span, though 
manifestations and intensity may vary as a 
function of developmental stage and 
environmental demands  
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Definition of LD

• SLD is
– “… a disorder in 1 or more of the basic psychological 

processes involved in understanding or in using 
language, spoken or written, which disorder may 
manifest itself in the imperfect ability to listen, think, 
speak, read, write, spell, or do mathematical 
calculations.”

IDEA and Cognitive 
Assessment

• How do we connect the definition of LD 
with methods to assess it?
– Measure “basic psychological processes”

using well validated standardized tests built 
on current views of human cognition.

– Identify the cognitive processes needed for 
academic tasks (i.e. reading, math)

– Identify a cognitive weakness with otherwise 
average or above levels and use the 
information to GUIDE your targeted teaching.
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RtI — A new idea?

• Intervention Assistance Teams
• Pre-referral Intervention Teams
• Child Study Teams

RtI – promising and welcomed 
because…. 
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RtI -- Questions
Scientific Interventions 
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Teacher Treatment Integrity
“Perhaps the most crucial research need within 

consultation is understanding the conditions that are 
necessary for interventions to be implemented with 
integrity. At present very little is known regarding the 
conditions under which teachers will implement 
intervention plans with integrity” (Noell, et. al., 1997).

“ The results showed that teachers maintained adequate 
treatment integrity for two to four days, after which, 
implementation began to deteriorate” (Noell, et. al., 
1997).

Noel, et. al. (1997). Increasing teacher intervention implementation in general education settings 
through consultation and performance feedback. School Psychology Quarterly, vol 12, no 1, 77-
88.
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Are there adequately trained personnel to 
implement a response to instruction model?

• A very large number of adequately trained 
personnel will be needed.
– Implement a standard teaching protocol
– Conduct research based problem solving models
– Learn to conduct CBM of student learning
– Identify appropriate materials for CBM 

• A paradigm shift will be required for
– School psychologists
– School principals

• Did we tell them the truth?

Scientific or “Political” Messages?
Finding 3: Children placed in special education are general education 

children first.
Despite this basic fact, educators and policy-makers think about the 

two systems as separate and tally the cost of special education as a 
separate program, not as additional services with resultant add-on 
expense.

In such a system, children with disabilities are often treated not as 
children who are general education students and whose special 
instructional needs can be met with scientifically based approaches;

they are considered separately with unique costs—creating incentives 
for misidentification and academic isolation—preventing the pooling 
of all available resources to aid learning. 

General education and special education share responsibilities for 
children with disabilities. They are not separable at any level—cost, 
instruction or even identification.
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NCLB & IDEA 
Reforming Regular Education through 

Special Education 

Scaling up RtI?
• “to date, response-to-instruction models of LD 

identification have been implemented only on a 
small scale, using highly trained personnel in 
research settings. Large scale implementation, 
which is yet to be tested, requires the 
specification and implementation of an ambitious 
professional development agenda” (Vaughn & 
Fuchs, 2003).

•
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RtI- CBM challenges
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RtI -- Documentation Questions 
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RtI treatment protocol 

• Would there be one problem solving 
protocol  across all tiers?
– Across all grade levels?

• K-3
– Across curriculum areas? 

• Education and SLD exist in areas other than 
reading
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RtI -- Due Process and parental 
involvement
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RtI- a few more questions

• At what point do we attempt to separate 
LD from other conditions?
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Preparing school psychologists 
for RtI

• Curriculum development and methods 
courses.

• Single subject research designs
• CBM and data management skills 
• Test construction skills (i.e. local norms)


